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Rarely does a Broadway show reveal an undiscovered truth about the past that provides Rarely does a Broadway show reveal an undiscovered truth about the past that provides 
context to the present and illuminates new ways of thinking about our future. context to the present and illuminates new ways of thinking about our future. 

Paradise SquareParadise Square  is a musical set in New York City in the 1860s during the Civil War. It is a musical set in New York City in the 1860s during the Civil War. It 
was a dark period in U.S. history, when the nation was divided over the status of slavery, the was a dark period in U.S. history, when the nation was divided over the status of slavery, the 
central issue that drove political, economic, and social policies of the era, and it influenced central issue that drove political, economic, and social policies of the era, and it influenced 
the moral character and artistic expression of Americans. the moral character and artistic expression of Americans. Paradise SquareParadise Square focuses on the  focuses on the 
inhabitants of the Five Points, America's first slum in Lower Manhattan, within walking inhabitants of the Five Points, America's first slum in Lower Manhattan, within walking 
distance of the large mercantile employers and the dockyards at the island’s southern tip. distance of the large mercantile employers and the dockyards at the island’s southern tip. 

Amid the squalor of the city is the Paradise Square Saloon, where free-born Black Amid the squalor of the city is the Paradise Square Saloon, where free-born Black 
Americans, those who escaped slavery, and Irish immigrants take refuge, find family, and Americans, those who escaped slavery, and Irish immigrants take refuge, find family, and 
embrace other cultures. This story of the people who frequent this establishment brings the embrace other cultures. This story of the people who frequent this establishment brings the 
past to life for students studying American history, political and social sciences, humanities, past to life for students studying American history, political and social sciences, humanities, 
music, and dance. Through its characters, scenes, and songs, students will get a glimpse into music, and dance. Through its characters, scenes, and songs, students will get a glimpse into 
the Five Points during the tumultuous year of 1863, and New York City’s role in the Civil War, the Five Points during the tumultuous year of 1863, and New York City’s role in the Civil War, 
Irish immigration, slavery, the Underground Railroad, power politics, and other transformative Irish immigration, slavery, the Underground Railroad, power politics, and other transformative 
matters of the day. matters of the day. 

The breadth and depth of topics that are adjacent to, align with, and influence the story The breadth and depth of topics that are adjacent to, align with, and influence the story 
of of Paradise SquareParadise Square have inspired the editors of this education guide to gather insights  have inspired the editors of this education guide to gather insights 
from subject experts, encapsulate information about relevant historic events, and curate from subject experts, encapsulate information about relevant historic events, and curate 
photographs and illustrations from the period. Our goal is to inspire further exploration of photographs and illustrations from the period. Our goal is to inspire further exploration of 
the subjects and their relationship to the show’s themes. Although set in the past, the subjects and their relationship to the show’s themes. Although set in the past, Paradise Paradise 
SquareSquare is timely, topical, and relevant to the political, social, and cultural events of today.  is timely, topical, and relevant to the political, social, and cultural events of today. 
Therefore, we have also devised an array of lesson extensions for middle and high school Therefore, we have also devised an array of lesson extensions for middle and high school 
classes that will prepare students for the experience of seeing the show and listening to the classes that will prepare students for the experience of seeing the show and listening to the 
cast recording. We encourage teachers to have students consider their own lives and how cast recording. We encourage teachers to have students consider their own lives and how 
world events impact their families and communities through activities that invite them to:world events impact their families and communities through activities that invite them to:

• Examine economic, human, and societal impacts of the Civil War• Examine economic, human, and societal impacts of the Civil War
• Investigate New York City politics and power dynamics• Investigate New York City politics and power dynamics
• Explore multicultural creation, appreciation, and appropriation• Explore multicultural creation, appreciation, and appropriation
• Research immigrant stories and their contributions to today’s art, culture, and politics• Research immigrant stories and their contributions to today’s art, culture, and politics
• Utilize performance and production techniques for storytelling• Utilize performance and production techniques for storytelling
• Understand characters’ situations, actions, words, and points of view• Understand characters’ situations, actions, words, and points of view
• Contemplate characters’ journeys in concert with personal experience • Contemplate characters’ journeys in concert with personal experience 

Please copy and share these materials. We hope this Please copy and share these materials. We hope this Paradise SquareParadise Square educational  educational 
guide helps you enliven your classroom and inspire student discussion, collaboration, and guide helps you enliven your classroom and inspire student discussion, collaboration, and 
discovery. To learn more about the production, visit discovery. To learn more about the production, visit paradisesquaremusical.comparadisesquaremusical.com

ENJOY THE SHOW!  

StageNotes® Editors

WWelcome to 
 P Paradise SSquare

https://www.paradisesquaremusical.com/


Contents
The Production 
 PRODUCER’S PERSPECTIVE     PRODUCER’S PERSPECTIVE     44
  CREATIVE TEAMCREATIVE TEAM       5–6        5–6 
 ARTIST INSIGHTS  ARTIST INSIGHTS       77––88
 CHARACTERS     CHARACTERS         99––1010
 MUSICAL NUMBERS      11 MUSICAL NUMBERS      11
 HISTORICAL TIMELINE     12 HISTORICAL TIMELINE     12––1313

Engagement Activities
The Five PoinTs •The Five PoinTs •  immigraTion, migraTion, & CoexisTenCeimmigraTion, migraTion, & CoexisTenCe

Consider how a new culture was created from an accidental societyConsider how a new culture was created from an accidental society  1414––1616

The Civil War •The Civil War •  PaTrioTism, ConsCriPTion, & emanCiPaTionPaTrioTism, ConsCriPTion, & emanCiPaTion

Examine the economic, human, and societal impact upon the Five PointsExamine the economic, human, and societal impact upon the Five Points      1717––1919

neW York •neW York •  PoliTiCs, PoWer, & The CoTTon TradePoliTiCs, PoWer, & The CoTTon Trade

Explore the political forces swirling inside and outside Nelly’s SaloonExplore the political forces swirling inside and outside Nelly’s Saloon  2020––2222

CraFTing ameriCan musiC •CraFTing ameriCan musiC •  insPiraTion, evoluTion, & adaPTaTioninsPiraTion, evoluTion, & adaPTaTion  

    Consider the musical creation process and evoking period styleConsider the musical creation process and evoking period style  2323––2626

BeauTiFul dreamer •BeauTiFul dreamer •  draFT rioTs, Civil righTs, & The ameriCan dreamdraFT rioTs, Civil righTs, & The ameriCan dream

    Imagine what parallels and lessons can be drawn from the Five PointsImagine what parallels and lessons can be drawn from the Five Points  2727––2929

Educational Resources
CONTENT STANDARDS CONTENT STANDARDS 3030––3232
FURTHER STUDY FURTHER STUDY 

OFFICIAL SITE/SOCIAL MEDIAOFFICIAL SITE/SOCIAL MEDIA



Perspective of Producer Garth H. Drabinsky 
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Paradise Square has been in development under 
my guidance for eight years. In an extraordinary 
confluence of art and real life, this story, set in 
New York City more than 150 years ago, presciently 
mirrors much of what the U.S. experienced 
during the previous presidential administration. 
It remembers another moment when the country 
was divided over immigration, racial tensions, and 
sociopolitical differences. 
The musical is set in 1863 in the Five Points, the 
notorious 19th century slum of Lower Manhattan. 
During and immediately following the years of the 
Great Famine, many of the Irish émigrés settled in 
the Five Points. Several abolitionist organizations 
were also based in the Five Points, providing a 
safe haven for free-born Black Americans and 
those who escaped slavery via the Underground 
Railroad.

   

In this unlikely neighborhood, an extraordinary 
thing occurred. Irish immigrants, who at the time 
were relegated to the lowest rung of American 
social and economic status, were welcomed by their 
Black American neighbors. These two communities 
not only coexisted, they lived together, loved each 
other, intermarried, raised families, and shared 
their cultures, long before Reconstruction and the 
miscegenation laws of the ensuing Jim Crow era. 
This amalgamation took its most exuberant form 
on the dance floors of the neighborhood’s saloons, 
where Irish step dancing met African American 
juba, as the forbearer of what would later become 
tap.
But this racial equilibrium would come to a sharp 
and brutal end when, with the Civil War still raging, 
Lincoln’s need to institute the first federal draft 
incited the New York Draft Riots. Irish immigrants 

who had previously 
volunteered for 
the Union army in 
order to serve the 
country that had 
so embraced them 
were now being 
compelled to do so. 
They had no hope 
of being able to 
pay the exorbitant 
exemption fee 
included in the 
Lincoln federal draft legislation and were fearful 
about losing their jobs to recently emancipated 
slaves. At the same time, Black Americans in New 
York City who wanted to enlist—including those 
born on American soil—were not permitted to 
carry weapons, and therefore could not serve.
Fueled by economic inequity, and with right-
wing anti-abolitionists fanning the flames, the 
Irish community first turned against the wealthy, 
and then ultimately against the Black American 
community. The resulting riots were, up until 
9/11, the deadliest event in U.S. history, second 
only to the Civil War. 
Within this galvanizing story of racial harmony 
undone by a country at war with itself, we meet the 
denizens of a local saloon called Paradise Square: 
Nelly O’Brien (née Freeman), the indomitable 
Black American woman who owns it; Annie Lewis, 
her Irish Catholic sister-in-law, and Annie's Black 
American minister husband, Reverand Samuel 
Jacob Lewis; Owen Duignan, a conflicted newly 
arrived Irish immigrant; Washington Henry, a 
fearless freedom seeker; Frederic Tiggens, an anti-
abolitionist political boss; and Milton Moore, a 
penniless songwriter trying to capture it all. They 
have conflicting notions of what it means to be 
an American while living through one of the most 
tumultuous eras in U.S. history.

“These two communities not only 
coexisted, they lived together, loved each 
other, intermarried, raised families, and 
shared their cultures...”

On the circumstances and prescience of Paradise Square
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Artist Insights
LYRICIST
MASI ASARE
“There’s something about this “There’s something about this 
historical moment, 1863, when historical moment, 1863, when 
this musical happened, there this musical happened, there 
was kind of this idyllic moment was kind of this idyllic moment 
when you had free Black people when you had free Black people 
and recent Irish immigrants and recent Irish immigrants 
living and loving together in living and loving together in 
this neighborhood, in Lower this neighborhood, in Lower 
Manhattan in New York. There’s Manhattan in New York. There’s 
such promise in that moment, such promise in that moment, 
but we also see in the course but we also see in the course 
of this show how fragile it is. of this show how fragile it is. 
There’s something to be learned There’s something to be learned 
from that. History is not always a from that. History is not always a 
forward march toward progress. forward march toward progress. 
There are loop-backs and things There are loop-backs and things 
happen, but then we come back happen, but then we come back 
to what we lost and we try to to what we lost and we try to 
recover.”recover.”

COSTUMER
TONI-LESLIE JAMES
““Paradise SquareParadise Square is an  is an 
intimate story. It’s more about intimate story. It’s more about 
community than rivalry. It’s community than rivalry. It’s 
about a community that has about a community that has 
found a way in intense poverty found a way in intense poverty 
to create — even though it was to create — even though it was 
dangerous — this incredibly dangerous — this incredibly 
vibrant society that everybody vibrant society that everybody 
else had basically marginalized. else had basically marginalized. 
It’s also a love story, a love story It’s also a love story, a love story 
among a diverse population that among a diverse population that 
you would never think would be you would never think would be 
possible in the Five Points in the possible in the Five Points in the 
1860s.”1860s.”

Gabrielle McClinton as Angelina Baker and Sidney DuPont as 
Washington Henry, with Ensemble in Paradise Square

“BREATHE EASY, 

BREATHE EASY 

YOU WILL REACH 

FREEDOM ONE DAY 

AND BREATHE EASY, 

BREATHE EASY 

IN SWEET FREEDOM 

ONE DAY”
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photo by Kevin Berne

Joaquina Kalukango, Nathaniel Stampley, Chilina Kennedy (from left) 
and the cast of Paradise Square     photo by Kevin Berne



Artist Insights

ARTIST/ACTIVIST
NOAH GRIFFIN
“You have to understand what’s “You have to understand what’s 
going on in the world. going on in the world. Paradise Paradise 
SquareSquare is so personal. People  is so personal. People 
aren’t moved by dry history or aren’t moved by dry history or 
statistics. They’re moved by statistics. They’re moved by 
real stories and emotion. So real stories and emotion. So 
when people go to see when people go to see Paradise Paradise 
SquareSquare, where they see history , where they see history 
come alive in song, in dialogue, come alive in song, in dialogue, 
and in dance on the stage, they and in dance on the stage, they 
leave in tears while others are leave in tears while others are 
silent, because they were so silent, because they were so 
stunned by history that had been stunned by history that had been 
kept from them.”kept from them.”

HISTORIAN
ALAN KRAUT
“This is an enormously relevant “This is an enormously relevant 
story because there are so many story because there are so many 
issues involving race and ethnicity issues involving race and ethnicity 
that we have yet to resolve. I think that we have yet to resolve. I think 
coming to see this show, with its coming to see this show, with its 
uplifting quality, will be very, very uplifting quality, will be very, very 
valuable and inspiring to those valuable and inspiring to those 
who, when they leave the theatre, who, when they leave the theatre, 
are going to be engaged with are going to be engaged with 
these issues in the world around these issues in the world around 
them. I think this is a show for them. I think this is a show for 
the moment, given the level of the moment, given the level of 
conflict and hostility in American conflict and hostility in American 
society. This is the time to refresh society. This is the time to refresh 
our sensibilities and prepare to our sensibilities and prepare to 
solve these issues; to engage with solve these issues; to engage with 
them. That’s what this show helps them. That’s what this show helps 
us do.us do.””

John Dossett (center) as Frederic Tiggens, with A.J. Shively (left),
Kevin Dennis (right), and Ensemble in Paradise Square

Sidney DuPont as Washington Henry (left), A.J. Shively as Owen 
Duignan, and Ensemble in Paradise Square    photo by Kevin Berne

PARADISESQUAREMUSICAL.COM8

photo by Kevin Berne



Characters
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NELLY FREEMAN O’BRIEN
is the fiercely independent Black 
American owner of the Paradise 
Square Saloon, where she was 
born and raised. With her beloved 
husband, Willie O’Brien, she 
has built the saloon into her 
“Little Eden”: a place where Irish 
immigrants, freedom seekers, and 
the struggling poor of the Five 
Points gather to drink, dance, and 
escape their troubles. 

ANNIE LEWIS 
Nelly’s Irish Catholic sister-in-law is a no-
nonsense and fearless activist who is a 
conductor on the Underground Railroad with 
her husband, Reverend Samuel Jacob Lewis. 
Working alongside Nelly at the saloon, she is 
a fierce defender of the life they have created 
in the Five Points.

REVEREND SAMUEL JACOB LEWIS 
is a Black Pentecostal pastor who is 
distinguished and well-respected in 
the community. As a conductor on the 
Underground Railroad, he is equal parts 
generous, cautious, astute, and protective 
of his pregnant wife, Annie Lewis, and their 
extended family. 

WILLIE O’BRIEN 
is the captain of the Fighting 69th 
Infantry, the first all-Irish regiment 
in the country. He is a strong leader 
of his men and an astute observer 
of the changing political and social 
scene in New York City. He is also 
a devoted husband to Nelly and a 
dedicated brother to Annie O’Brien. 

Joaquina Kalukango and Matt Bogart in Paradise Square 
           photo by Kevin Berne

Nathaniel Stampley as Reverand Samuel Jacob 
Lewis and Chilina Kennedy as Annie Lewis in 
Paradise Square    
    photo by Kevin Berne



Characters
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FREDERIC 
TIGGENS 
is an anti-abolitionist 
political boss who is 
Pro-business, pro-South, 
and pro-secession. He is 
a shrewd power broker 
who skillfully uses his 
influence to stoke the 
fears of the powerless 
to achieve his political 
goals.

MICHAEL 
QUINLAN (known as 
LUCKY MIKE) is a former 
soldier who lost a limb 
while fighting for the 
Union Army. He returns 
to the Five Points in 
search of friends and 
employment. Embittered 
by the war and unable to 
find work, he becomes 
an agent for disruption 
and destruction. 

OWEN DUIGNAN 
is a recent Irish 
immigrant and nephew 
of Annie Lewis. He is 
confident, ambitious, 
and a talented dancer 
who has fled the Great 
Famine to start a new 
life in New York City. 
He is willing to risk 
everything to avoid the 
nation’s first Federal 
Draft, which would 
enlist him into a war he 
does not want to fight. 

MILTON MOORE 
is a talented songwriter, 
recovering alcoholic, and 
insightful interpreter of 
the sounds and stories 
around him. Down on 
his luck, he takes a 
job playing piano at 
the Paradise Square 
Saloon. He accepts the 
hospitality of New York’s 
uptown social elite 
while he seeks creative 
inspiration downtown in 
the Five Points. 

WASHINGTON HENRY (real name: JOAH) 
is a freedom seeker from Tennessee hoping to take refuge in 
the Five Points, where he waits for his girlfriend, Angelina 
Baker, after they were separated during their escape. 
Strong-willed and hotheaded, he hides in plain sight 
at the Paradise Square Saloon where he entertains the 
crowds performing, among other dances, Juba, an athletic 
African American dance style that is the forebearer of tap. 

ANGELINA BAKER 
is a beautiful, courageous, and strong-willed young Black 
American woman who has escaped slavery through the 
Underground Railroad and is en route to the Five Points, 
where she is to meet up with her boyfriend, Washington 
Henry. 

Gabrielle McClinton and Sidney DuPont with Ensemble 
in Paradise Square           photo by Kevin Berne

A.J. Shively 
in Paradise Square               
           photo by Kevin Berne

Jacob Fishel 
in Paradise Square             
           photo by Kevin Berne

Kevin Dennis 
in Paradise Square             
           photo by Kevin Berne

John Dossett 
in Paradise Square             
           photo by Kevin Berne



Musical Numbers
Act One

“Paradise Square”................Nelly O’Brien, Annie Lewis, Willie O’Brien, Reverend Samuel Jacob Lewis, Ensemble 
“I’m Coming”.........................................................................Owen Duignan, Washington Henry, Angelina Baker
“Camptown Races”...................................................................Owen Duignan, Washington Henry, Milton Moore
“Since the Day That I Met You” ..............................................................................Willie O’Brien, Nelly O’Brien
“Bright Lookout”.............................................................................Reverend Samuel Jacob Lewis, Dockworkers
“True to a Country” ................................................................Frederic Tiggens, "Lucky" Mike Quinlan, Ensemble 
“I’m Coming (Reprise)"..............................................................................................................Angelina Baker
“Turn My Life Around” ..................................................................................................Nelly O’Brien, Ensemble
“Gentle Annie”.................................................................................Annie Lewis, Reverend Samuel Jacob Lewis
“Why Should I Die in Springtime”.................................................................................Owen Duignan, Ensemble
“I’d Be a Soldier”....................................................Reverend Samuel Jacob Lewis, Washington Henry, Ensemble
“Angelina Baker (Part 1)".....................................................................................................Washington Henry

“Heaven Save Our Home”.............................................................................................Nelly O’Brien, Ensemble

Act Two

“Angelina Baker (Part 2)”.................................................................................Amelia Tiggens, Uptown Women
“Now or Never”........................................................................................Nelly O’Brien, Annie Lewis, Ensemble
“Why Should I Die in Springtime (Reprise)”..................................................................Owen Duignan, Ensemble
“Angelina Baker (Part 3)”......................................................................................Washington Henry, Ensemble
“Someone to Love”....................................................................................................Annie Lewis, Nelly O’Brien
“No More”......................................................"Lucky" Mike Quinlan, Owen Duignan, Frederic Tiggens, Ensemble
“Breathe Easy”..............................................................................Angelina Baker, Washington Henry, Ensemble
“No More (Reprise)”................................................................................................Frederic Tiggens, Ensemble
“Heaven Save Our Home”..............................................................................................Nelly O’Brien, Ensemble
“Let It Burn”..................................................................................................................................Nelly O’Brien
“Finale”.............................................................................................................................................Ensemble
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Joaquina Kalukango as Nelly O'Brien with Ensemble in Paradise Square          photo by Kevin Berne



Historical Timeline

August 13, 1619 • First enslaved Africans arrive in Jamestown 
Colony, Virginia, setting the stage for slavery in North America. 

1621 • The New Netherland territory is granted to the Dutch West 
India Company by the government of Holland. Renamed “New 
Amsterdam,” the area is the main settlement in the colony, located 
at the southern tip of Manhattan Island. Slavery is introduced there 
soon after. 

September 8, 1664 • The British capture New Amsterdam and 
change its name to New York in honor of the Duke of York. With 40 
percent of white households owning slaves, slavery is already an 
important source of New York City’s labor force. 

December 13, 1711 • The Meal Market, New York City’s first 
official slave market is established at the foot of Wall Street near the 
water’s edge for the hiring, buying, and selling of slaves and goods 
including corn, grain, and cotton. 

April 1758 • Pennsylvania Quakers forbid their members from 
owning slaves or participating in the slave trade.

March 22, 1765 • Stamp Act is imposed to provide increased 
revenues to meet the costs of defending the enlarged British Empire.

March 5, 1770 • Crispus Attucks, a multiracial man who escaped 
slavery, becomes the first American colonist killed in the American 
Revolution when British troops fired into a crowd of colonists in 
Boston. 

May 12, 1789 • Tammany Hall is a New York City political 
organization formed in opposition to the Federalist Party by leaders 
of the Democratic Party to help the city’s poor and immigrant 
populations. It becomes a powerful political machine that essentially 
runs New York City.

1804 • The Underground Railroad begins in Pennsylvania. So 
named in 1830, it refers to a network of places, secret routes, and 
passageways used by slaves to escape slavery through the North until 
they reach sanctuary in Canada.

1815 • Peace is re-established between the United States and 
Britain after the War of 1812. Between 1820 and 1860, the Irish, 
many of them Catholic, account for an estimated one-third of all 
immigrants to the United States. 

1817 • Irish immigrants force Tammany Hall to admit them as 
members to expand its political influence and efforts on behalf of 
propertyless white males. 

1820 • The Five Points, named for its location at the intersection 
of Worth Street, Baxter Street, a now demolished stretch of Mosco 
Street, and the eastern corner of a public park called Paradise 
Square, takes shape next to Collect Pond, which was drained due to 
severe pollution. Poor immigrants populate the neighborhood because 
of its proximity to the large mercantile employers and the dockyards 
at the island’s southern tip. 

1835 • William Henry Lane, a free African American, moves to New 
York at age 10 and begins performing in dance halls and saloons in 
Manhattan’s Five Points.

1840 • P.T. Barnum hires William Lane to perform at Barnum’s 
Museum and bills him as “Master Juba, Dancing Wonder of the Age.”

1845–1849 • The Great Irish Famine occurs in Ireland when 
the potato crop fails in successive years, prompting many Irish to 
immigrate to America. 

November 6, 1860 • Abraham Lincoln is elected president of the 
United States. 

April 12, 1861 • Southern forces fire upon Fort Sumter in 
Charleston, South Carolina, marking the official beginning of the 
American Civil War. Soon thereafter, the Battle of Bull Run is fought 
in Virginia about 30 miles west-southwest of Washington, D.C.

April 16, 1862 •  To sustain an effective army, Jefferson Davis 
signs the Confederate Conscription Act into law, imposing the first 
military draft in America and requiring all able-bodied white men 
between the ages of 18 and 35 to serve at least three years in the 
Confederate military. 

January 1, 1863 • President Abraham Lincoln issues the 
Emancipation Proclamation, declaring “that all persons held as 
slaves” within the rebellious states “are, and henceforward shall be 
free.”

March 3, 1863 • Congress passes the Enrollment Act, a 
conscription law authorizing a national draft to provide fresh 
manpower for the Union Army. It allowed those who could pay $300 
to avoid the draft.  

July 1–3, 1863 • The Battle of Gettysburg is fought in 
Pennsylvania by Union and Confederate forces. With more than 
50,000 casualties, it marks the turning point of the Civil War when 
Union Major General George Meade’s Army of the Potomac defeats 
Confederate General Robert E. Lee’s Army.  

July 13–16, 1863 • The New York City Draft Riots begin in Lower 
Manhattan as the culmination of working-class discontent with new 
conscription laws passed by Congress that year to draft men to fight 
in the Civil War. 

January 31, 1865 • The 13th Amendment to the U.S. Constitution 
is ratified to abolish slavery in the United States.

April 9, 1865 • General Robert E. Lee surrenders his Confederate 
Army at the Appomattox Court House, ending the Civil War. 

April 14, 1865 • Confederate sympathizer and actor John Wilkes 
Booth shoots Abraham Lincoln at Ford’s Theatre, just over a month 
into Lincoln's second term as president. 

June 19, 1865 • Juneteenth is celebrated when Union troops arrive 
in Galveston Bay, Texas, and announce that the more than 250,000 
enslaved Black people in the state are free by executive decree—
more than two years after the Emancipation Proclamation is issued.

1867 • Reconstruction Acts are passed by Congress outlining 
the terms for readmission of the rebel states to the Union. The 
Reconstruction (1865–1877) had three major initiatives: to restore 
the Union, transform Southern society, and guarantee rights to newly 
freed slaves. 

AN ACCOUNT OF HISTORY BEFORE AND AFTER THE EVENTS DEPICTED IN PARADISE SQUARE 
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Historical Timeline
Date Color Codes: Slavery, Civil War, Irish, Five Points, 
Civil Rights & Immigration

1877 • The roots of Jim Crow laws began as early as 1865, 
following the ratification of the 13th Amendment that abolished 
slavery. Named after a Black minstrel show character, the laws 
were meant to marginalize African Americans by denying them the 
right to vote, employment, education, or other opportunities. Those 
who attempted to defy Jim Crow laws often faced arrest, fines, jail 
sentences, violence, and death. Opposition to these laws, enforced 
until 1968, engendered the civil rights movement throughout the 
20th century.

January 1892 • Ellis Island, the United States’ first immigration 
station, opens in New York Harbor. The first immigrant processed is 
Annie Moore, a teenager from County Cork in Ireland. More than 12 
million immigrants will enter the United States through Ellis Island 
between 1892 and 1954.

February 12, 1909 • The National Association for the 
Advancement of Colored People (NAACP) is founded by a coalition 
of white Americans and African Americans to advance the cause of 
racial justice, equality, and an inclusive society by protecting voting 
rights and reforming the criminal justice system to ensure economic 
justice and access to education for all.

May 31–June 1, 1921 • The Tulsa Race Massacre erupts at the 
hands of armed white residents who attack Blacks and destroy their 
homes and businesses. The Oklahoma riots cause panic across the 
country. 

July 26, 1948 • President Harry S. Truman signs Executive 
Order 9981, which declared there would be equal treatment and 
opportunity for all people in the armed services regardless of race or 
color. 

May 17, 1953 • Brown v. Board of Education becomes one of the 
most significant trial cases in U.S. history when the Supreme Court 
ends the segregation of Black children in the classroom. 

December 1, 1955 • Rosa Parks refuses to give up her seat to 
a white man on a bus in Alabama, prompting the Montgomery Bus 
Boycott. By the end of the 13-month protest, the US Supreme Court 
rules that segregation of seating on public buses is unconstitutional. 
This campaign establishes Dr. Martin Luther King Jr. nationally.

September 4, 1957 • Arkansas governor Orval Faubus enlists 
the National Guard to prevent nine African American students from 
entering Central High School in Little Rock. Faubus takes the action 
in violation of a federal order to integrate the school, setting the 
stage for the first major test of the Supreme Court’s unanimous 1954 
decision in Brown v. Board of Education of Topeka.

January 1, 1961 • Student activists from the Congress of Racial 
Equality (CORE) launch the Freedom Rides to challenge segregation 
on interstate buses and in bus terminals by using “whites only” 
bathrooms. Traveling on buses from Washington, D.C., to Jackson, 
Mississippi, the riders meet violent opposition in the Deep South, 
garnering extensive media attention and eventually forcing federal 
intervention from John F. Kennedy. 

August 28, 1963 • Martin Luther King, Jr. leads more than 
250,000 Black and white supporters in the March on Washington, 
which ends at the Lincoln Memorial. King delivers his historic “I 

Have a Dream” speech to advocate for civil and economic rights of 
African Americans. 

March 7, 1965 • More than 600 peaceful protesters in Selma, 
Alabama embark on a civil rights march to the capital in Montgomery 
to protest racism and the shooting death of activist Jimmie Lee 
Jackson. State troopers beat and gas the unarmed marchers, which 
becomes known as “Bloody Sunday” and leads to the passage of the 
Voting Rights Act of 1965. 

October 3, 1965 • President Lyndon B. Johnson signs the Hart–
Celler Immigration and Nationality Act overhauling the American 
immigration system. It significantly alters immigration demographics 
in America.

April 4, 1968 • Martin Luther King, Jr. is assassinated in Memphis, 
Tennessee, by James Earl Ray, a fugitive from the Missouri State 
Penitentiary. 

April 11, 1968 • President Lyndon B. Johnson signs the Civil 
Rights Act of 1968, a landmark law in the United States that 
provides an avenue for equal housing opportunities regardless of 
race, creed, or national origin and made it a federal crime “by force 
or by threat of force, to injure, intimidate, or interfere with anyone … 
by reason of their race, color, religion, or national origin.”

July 1991 • The African burial ground is discovered in Paradise 
Square during the construction of the Foley Square Federal Office 
Building, highlighting the forgotten history of enslaved Africans who 
were integral to the development of colonial and federal New York 
City.

April 25, 2001 • The DREAM Act is introduced by Dick Durbin and 
Orrin Hatch to create a process by which immigrants would be able 
to apply for conditional residency, leading to permanent residency, 
based upon their age at time of entry into the United States. It fails 
to pass in both houses of Congress.

January 20, 2009 • Barack Hussein Obama, a Democratic Senator 
from Illinois, is the first African American to be sworn in as president 
of the United States. The 44th president will serve two terms. 

June 2012 • President Obama initiates the immigration policy 
known as Deferred Action for Childhood Arrivals (DACA), providing a  
two year deferment from deportation actions and provides eligibility 
for a work permit.  

March 6, 2017 • President Donald J. Trump issues two executive 
orders—both titled Protecting the Nation From Foreign Terrorist Entry 
Into the United States—aimed at curtailing travel and immigration 
from six majority Muslim countries (Chad, Iran, Libya, Syria, Yemen, 
Somalia) as well as North Korea and Venezuela. Both of these travel 
bans are challenged in state and federal courts.

May 25, 2020 • George Floyd, a Black American male, dies after a 
white Minneapolis police officer, Derek Chauvin, kneels on his neck 
for more than 9 minutes, igniting nationwide protests and codifying 
the Black Lives Matter movement. 
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Five Points
immigraTion, migraTion, & CoexisTenCe

The Five Points was the most 
famous, and infamous, immigrant 
neighborhood in 19th century 
America. It was located in the part 
of Manhattan where, today, the 
southern end of Chinatown meets the 
courthouse district. Its boundaries 
were Canal Street to the north, the 
Bowery to the east, Pearl Street to 
the south, and Centre Street to the 
west. The neighborhood was called 
Five Points because its centerpiece 
was an intersection that looked like 
a five-spoked wheel. Five Points 
became notorious for disease and 
crime almost as soon as its streets 
were laid out just after the War of 
1812. 
The neighborhood was built over a 
freshwater lake, and almost as soon 
as buildings were built over it, they 

began to sag 
and sink. Their 
basements were 
extremely damp. 
In those days, 
before people understood viruses 
and bacteria, people believed that 
damp "vapors" were the cause of 
disease, and as a result no one 
who could afford to do so would 
live in a house that was damp year-
round. As a result, only the poorest 
immigrants were willing to live in 
the Five Points. Because it was an 
undesirable place to live, brothels 
soon began to fill the neighborhood 
as well. The neighborhood quickly 
became known as a focal point for 
crime and disease. 
When poor Irish immigrants 
by the hundreds of thousands 

began arriving in New York in 
the 1840s, they sought out the 
cheapest housing New York had 
to offer. They decided to settle in 
huge numbers in the Five Points, 
causing New Yorkers to associate 
the neighborhood with Irish-born 
immigrants, and by the 1850s, 90 
percent of the adult inhabitants of 
Five Points were Irish-born. But as 
the Irish assimilated and prospered, 
they eventually moved out of the 
Five Points, as did many Black 
Americans, and were replaced by 
Italians in the late 19th century 
and Chinese immigrants in the 
20th century.

THE FIVE POINTS 
By Tyler Anbinder 
Author of FIVE POINTS: The 19th Century 
Neighborhood That Invented Tap Dance, Stole 
Elections, and Became the World’s Most Notorious Slum

“Five Pointers’ stories are as 
old as America itself, and yet 
contemporary as the current 

waves of immigrants who 
continue to reshape our society.” 

—Tyler Anbinder

THE GREAT FAMINE AND IRISH EMIGRATION  

Artist sketch of Irish mother Bridget 
O’Donnel and her children 1849

SOURCE: Wikimedia

During the years of the Great 
Irish Famine (1845–1852), also 
known as the Great Hunger or An 
Gorta Mor, a blight on the potato 
crop destroyed several successive 
harvests, causing the deaths of 
an estimated 1 million Irish men, 
women, and children.
Another 1.5 million Irish left 
their homeland, most bound for 
North America, to escape death, 
starvation, poverty, or eviction. 
They landed in ports such as 
Boston, Baltimore, Philadelphia, 
and New York City. By 1850, the 
Irish would make up 42.8 percent 
of the immigrant population in 

America. The current population of 
Ireland is still below what it was in 
the 1840s.
The Irish immigrants settling 
in the Five Points encountered 
an incredibly hostile reception. 
However, they found a kinship 
with other Irish immigrants in the 
community who shared a common 
culture, experiences, and memories 
of home. 
Those Irish immigrants and their 
descendants made incalculable 
contributions to the country in areas 
such as politics, religion, industry, 
organized labor, literature, and the 
arts.
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Five Points
immigraTion, migraTion, & CoexisTenCe

Card depicting Freedom by Stephens, 
H.L. SOURCE: Library of Congress

THE UNDERGROUND RAILROAD
The Underground Railroad was 
a network of people, places, and 
routes that helped enslaved African 
Americans in the South escape to 
the North. Although many began 
their journey unaided and completed 
their self-emancipation without 
assistance, people of all races, 
classes, and genders risked their 
own welfare to participate in this 
altruistic act of civil disobedience. 
These secret routes, with safe houses 
strategically located along the way, 
originated deep in the southern 
slave-holding states and extended 
all the way into Canada.
Using great ingenuity, these freedom 
seekers and their supporters often 
had to create disguises, concoct 
forgeries, and utilize special signals 
and diverse strategies to reach 
freedom. Those on the journey faced 

constant threat of being discovered 
by slave catchers and others seeking 
hefty rewards offered for runaways. 
Though estimates of the number of 
freedom seekers on the Underground 
Railroad from 1820 to 1861 varies, 
the number most cited is 100,000.  
The tremendous fortitude, personal 
drive, and profound belief in 
possibility of these freedom seekers 
is encapsulated in the words of 
renowned Underground Railroad 
icon Harriet Tubman: “Every great 
dream begins with a dreamer. 
Always remember, you have within 
you the strength, the patience, and 
the passion to reach for the stars to 
change the world.”

Sources: National Geographic, 
National Park Service, & VCU 
Library

Portrait of Master Juba from an 1848 
London playbill       SOURCE: Wikimedia

JUBA DANCE & IRISH JIGGING
How tap dance developed from cultural combination

  

When Charles Dickens visited a 
Five Points dance hall in 1841, he 
marveled at William Henry Lane, 
a 16-year-old whom he dubbed 
“the greatest dancer known,” as 
he watched him “single, shuffle, 

double shuffle ... spinning about 
on his toes and heels like nothing 
but the man’s fingers on the 
tambourine.” Lane would later take 
the professional name “Master 
Juba” and become a national and 
international sensation, eventually 
touring Europe.
Irish immigrants also brought their 
own style of dance, including reels, 
jigs, and doubles to the dance halls, 
where intense dance competition, 
imitation, and adaptation among 
dancers utilizing these two 
styles formed the basis for a new 
American dance form. As a dance 
historian noted, “The jig, juba, 
buck-and-wing, and the shuffling, 
battering, drumming, and clogging 
steps ... contributed to early forms 
of evolving tap dance.”  
Sources: Five Points by Tyler Anbinder, 
and Tap Dancing America: A Cultural 
History by Constance Valis Hill

Master Juba dancing in London, 1848       
SOURCE: St. Olaf College
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LANGUAGE ARTS
Dickens’ Visit to NYC
Charles Dickens was known for 
his concern for the conditions 
of the poor in England, 
dramatized in Oliver Twist, 
and he documented his harsh 
descriptions of workhouses. 
Dickens’ visit to the Five Points 
in 1841 elicited a different 
response. Students should 
view and analyze the text from 
Dickens’ American trip (Dickens 
Commentary and Activities). For 
further exploration, ask students 
to compare this description to 
Dickens’ other writings on the 
poor.

Immigrant Tales
We are a nation of immigrants, 
each with their own stories 
of arrival and the struggles to 
create a life in a new country. 
Encourage students to interview 
an immigrant in their family 
or neighborhood. The class 
can brainstorm the essential 
questions and questioning 
techniques that will be respectful 
and elicit information. Students 
should share their initial findings 
with the class and can then 
utilize their notes to write a 
piece to convey the story they 
heard, be it in poetic, narrative, 
or other format. As an extension 
activity, teachers can suggest 
students pursue other stories 
from immigrants. (NYPL Reading 
List)

SOCIAL STUDIES
Immigrant Experiences
For an in-depth look at the stories 

of other residents of the Five 
Points during the period covered 
in Paradise Square, students 
can review the primary source 
accounts from residents and 
those critical of them in the City 
University of New York's Life in 
Mid-19th Century Five Points 
site. Teachers may utilize the 
activities presented or develop 
their own based on the primary 
and secondary documents 
provided. (See other resources at 
www.tenement.org/)
 

Immigrants Then & Now  
Teachers should encourage 
their students to explore the 
immigrants of the past in 
order to compare and contrast 
them with current immigrants. 
Students should research the 
reasons for emigrating, the types 
of employment available upon 
arrival, how they were received 
by the nation, and the degree 
to which immigrants then and 
now integrated themselves 
into society. After research has 
been conducted, facilitate a 
respectful class discussion of the 
commonalities among immigrants 
over time. 

THEATER ARTS
Dramatizing History 
The vast expanse of historical 
characters and happenings has 
often been a rich source for 
theatrical material. Challenge 
students to research images, 
accounts, and drawings of 
the Five Points area during 
this period and devise a 
character monologue, scene, or 
physicalization to illuminate an 

aspect or idea discovered from 
their dramaturgical exploration. 

VISUAL ARTS
Memorializing History 
Often the visual interpretation of 
an idea or event can encompass 
and elicit tremendous responses. 
Propose that students select a 
theme, event, or concept from 
Paradise Square (ex: Underground 
Railroad, Irish Famine, Civil 
War, slavery, immigration, 
appropriation or integration) 
and choose a medium to create 
an artistic statement about 
their chosen idea, concept or 
event. Provide time for full class 
presentation or perhaps a special 
school display. 

VOCABULARY
emigration (n): The act of 
leaving one’s own country to 
settle permanently in another; 
moving abroad. 
famine (n): A widespread 
scarcity of food, caused by 
several factors, including 
war, inflation, crop failure, 
population imbalance, or 
government policies.
fugitive (n): A person who has 
escaped from a place or is 
in hiding, especially to avoid 
arrest or persecution.
slum (n): A squalid and 
overcrowded urban street or 
district inhabited by very poor 
people.
tenement (n): A room or a set 
of rooms forming a separate 
residence within a house or 
block of apartments, often 
with 10 inhabitants to a room.

Curriculum Connections
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The Civil War
PaTrioTism, ConsCriPTion, & emanCiPaTion

“It is rather for us to be here dedicated to the great task 
remaining before us—that from these honored dead we 
take increased devotion to that cause for which they 
here gave the last full measure of devotion—that we 

here highly resolve that these dead shall not have died in 
vain—that this nation, under God, shall have a new birth 

of freedom, and that government of the people, by the 
people, for the people, shall not perish from the earth.”

—Abraham Lincoln • The Gettysburg Address

The first shots of the American Civil 
War were fired on April 12, 1861, 
at Fort Sumter in South Carolina in 
Charleston Harbor. But the war’s 
origins lay in decades of simmering 
conflict over slavery and its growth 
within the context of cotton 
production, states’ rights, and 
westward expansion. The expansion 
of slavery and states’ rights to 
protect and control the institution 
were at the core of the political, 
economic, and social divisions that 
led to secession and war.
These divisions  tore the nation in 
two, throwing into question the 
future of the United States. The 
presidential election of Abraham 
Lincoln in November 1860 led 11 
of the 15 states where slavery was 
legal to secede, or withdraw, from 
the U.S.; these states, in rebellion, 
formed a government and called 
themselves the Confederate States 
of America. In both the Union and 
Confederate armies, regiments were 
formed in individual states and 
companies were typically composed 
of soldiers from neighboring 
communities.   

Over the next four years, more 
than 750,000 soldiers died from 
illness or battlefield wounds. Prior 
to the Emancipation Proclamation 
in 1863, thousands of enslaved 
women, men, and children freed 
themselves and began building 
lives in freedom behind U.S. lines. 
In the end, the Union prevailed. 
After the war, the country was 
faced with the difficult task of 
not only reuniting the states, but 
also with incorporating millions of 
formerly enslaved people into the 
nation and the challenges posed 
by ex-Confederates, few of whom 
felt repentant about either taking 
up arms against their country or 
owning, buying, and selling other 
human beings. The nation that 
emerged from the Civil War was one 
in which federal power was more 
concentrated, the economic system 
no longer tied to enslaved labor, 
and where some white politicians 
and citizens struggled to reinstate 
a social hierarchy based on race in 
the absence of slavery. 
—Sarah Weicksel, PhD 
American Historical Association

THE CIVIL WAR: CAUSES & CONSEQUENCES

CONSCRIPTION 
ACT OF 1863
This Act established the first 
national draft system and 
required registration by every 
male citizen and immigrant 
who had applied for 
citizenship, between the ages 
of 20 and 45. Many people 
criticized the law because it 
provided an exemption for 
those who could pay a $300 
fee. Some critics argued that 
the law punished the poor, 
while others insisted that it 
interfered with states’ rights, 
since state-based militias 
had fought in previous wars. 
Senate.gov

Recruitment poster displayed 
in the musical as the Provost 
Marshall announces the draft.
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THE DRAFT RIOTS OF 1863

AFRICAN AMERICAN CIVIL WAR SERVICE

Unidentified young African American 
soldier in Union uniform 

SOURCE: Library of Congress

SOURCE: BlackPast

As a hot and muggy Monday 
morning dawned on July 13, 
1863, a large crowd of New York 
employed people moved uptown, 
gathering workers from shops and 
factories along the way. German-
speaking artisans and native-born 
Protestant journeymen marched 
alongside working-class Irish 
laborers; women joined with men. 
They banded together to express 
their collective outrage at the new 
draft law. Once they reached the 
Provost Marshall’s office on 46th 
Street and Third Avenue, the scene 
of that Saturday’s first draft lottery, 
the crowd attacked the building, 
setting it on fire.
The crowd quickly moved beyond 
the initial target of its ire: the 
draft office. By Monday evening, 
a militant protest against the draft 
law had been transformed into a 
series of violent attacks on a broad 
range of human and institutional 
targets that quickly escalated into 
confrontations between groups of 
rioters — overwhelmingly poor, Irish 
workers — and the beleaguered 
civil authorities.   
Over the course of the next three 
days, bloody street battles raged 

across New York City’s rich 
and poor neighborhoods. 
Before peace was finally 
restored with the arrival 
of federal troops (many 
directly from the battlefield 
at Gettysburg) on Thursday, 
July 16, New York City’s 
draft riot would become the 
nation’s single most violent 
civil disorder, with more 
lives lost than in any other 
instance of urban domestic 
violence in American 
history.
The city’s Black citizens 
were perhaps the most 
obvious and visible targets 
of the rioters’ wrath. By the 
end of the first day of rioting, 
it was not safe for African 
Americans to appear in public. 
Rioters beat individual Black 
citizens and, in several instances, 
brutally murdered and mutilated 
African American men. Black New 
Yorkers weren’t even safe inside their 
homes as roaming bands of rioters 
attacked Black neighborhoods. Not 
only were African Americans in 
danger, rioters also attacked white 
New Yorkers who provided shelter 

for endangered African Americans, 
sacking and burning the homes 
of white sympathizers. The crowd 
even attacked and burned brothels 
that catered to both white and 
Black New Yorkers. Rioters also 
attacked city merchants and their 
stores throughout the four days of 
upheaval.

Excerpted with permission from 
Virtual New York CUNY ASHP • CML 

Although African Americans were 
initially barred from using guns, as 
seen in Paradise Square, during the 
Civil War, approximately 179,000 
Black men (10% of the Union 
Army) served as soldiers in the U.S. 
Army and another 19,000 served 
in the Navy. There were nearly 
80 Black commissioned officers. 
These soldiers served in artillery 
and infantry and contributed to 
the support of the Army in roles 
as varied as chaplain and spy. 

Black American women who could 
not enlist also aided the cause 
in many ways, including Harriet 
Tubman, who scouted for the 2nd 
South Carolina Volunteers. One of 
the most famous regiments was 
the 54th Massachusetts Infantry, 
which had among its ranks two of 
Frederick Douglass’s sons and was 
celebrated for courage during the 
assault on Fort Wagner in 1863.
Sources: National Park Service and 
National Archives
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LANGUAGE ARTS
Letter From a Soldier
Students should imagine 
themselves as a soldier like 
Willie O’Brien in the Army, 
writing to someone back home 
about their experiences. Ask 
students to decide specifically 
who they are, what they’re 
experiencing, and who’ll 
they’ll be writing to. Students 
can enrich the experience 
by researching photos of 
soldiers online and letters (see 
Smithsonian or University of 
Pittsburgh). Encourage students 
to share their letters with the 
class and even exchange letters 
with a classmate and create a 
response.

Civil War Poetry
Students can explore the 
poetry about the Civil War 
from authors such as Walt 
Whitman (PBS Walt Whitman), 
John Greenleaf Whittier, Henry 
Wadsworth Longfellow, and 
Emily Dickinson. These poets 
were affected by and involved 
in the issues surrounding the 
war, as Whitman cared for 
wounded soldiers, Whittier and 
Longfellow were abolitionists, 
and Dickinson corresponded 
with soldiers. Ask students to 
choose a poem to reflect on an 
aspect of the war.

SOCIAL STUDIES
Civil War Causes & Effects
Students should work in jigsaw 
groups to investigate a given 
reason for the Civil War, including 
important names, concepts, and 
explanations of why each of the 

reasons led to the simmering 
tensions in The War Between the 
States. Students will become 
“experts” in this cause, and 
then groups are remade with 
one expert from each reason. 
Experts should present their 
findings in turn to the group 
to provide an understanding of 
the range of reasons. Ask these 
groups to investigate the results 
and consequences of the war as 
an extension activity. 

Civil War Recruitment
Students should utilize the 
poster from the musical, 
pictured on page 17 of this 
guide, that announces the draft 
to  spark a discussion of and 
research into the reasons why 
the Conscription Act was passed 
and the violent reaction to it. 
Students should pay attention 
to the ways one could avoid the 
draft and dive deeply into the 
social, economic, and political 
factors that would underpin 
such a clause. If students have 
seen the musical, they can 
utilize character reactions to 
further understanding.

Civil Unrest
As Paradise Square  concerns both 
the Civil War and the Draft Riots, 
students can be encouraged to 
utilize the information in this 
guide as a point of reference for 
comparison with other incidents 
of civil unrest in our nation’s 
history. Students may work with 
a partner or in groups to prepare 
and present their findings to the 
class, and the class can discuss 
the similarities and differences 
involved in the varied episodes 
and suggest possible solutions.

VISUAL ARTS
Artistic Representation
Students can survey the diverse 
artistic interpretations created 
prior to and during the war by 
major artists such as Winslow 
Homer, Eastman Johnson, 
Frederic Church, and Sanford 
Gifford (Smithsonian Civil War 
Art), examining the subjects of 
the work, stories depicted, and 
techniques utilized. Students 
could create their own work 
exploring an issue surrounding 
the conflict in a medium of 
their choice. Students can later 
present their work to the class.

VOCABULARY
abolitionist (n): Someone who 
wishes to abolish, or get rid 
of, slavery.
Antebellum (n): Term often 
used to describe the United 
States before the outbreak of 
the Civil War.
commutation (n): Stipulation 
adopted by both the Union 
and Confederate governments 
that allowed certain draftees 
to pay a fee in order to avoid 
military service.  
conscription (n): Compulsory 
enrollment of persons 
especially for military service.
emancipation (n): Freedom 
from slavery.
Reconstruction (n): Term 
used to describe the time 
directly after the Civil War 
during which the South was 
“reconstructed” by the North 
after its loss.

Curriculum Connections
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New York
PoWer, PoliTiCs, & The CoTTon Trade

“ ... why may not New York disrupt the bands which 

bind her ... to a people and a party that have plundered 

her revenues ...? Amid the gloom which the present 

and prospective condition of things must cast over the 

country, New York, as a Free City, may shed the only 

light and hope of a future reconstruction 

of our once blessed Confederacy.”

—New York City Mayor Fernando Wood • January 7, 1861

THE PRO-SOUTHERN CITY OF NEW YORK
Far more than any other Northern 
city, New York was tied to the 
economy of the South, and 
especially to cotton. New York did 
not grow cotton, or process it or 
make it into goods, but the city 
inserted itself into the business 
of cotton, by far the world’s most 
important commodity in the 19th 
century. New York banks financed 
Southern cotton merchants. New 
York insurers protected them from 
loss. New York ships carried their 
goods.
New York was on the route of 
many cotton shipments to Europe, 
if only to take the cargo off one 
ship and load it onto another. 
Even shipments that bypassed 
New York were linked to the city’s 
merchants and bankers. Shortly 
before the Civil War, one Southern 
editor gloated that New York would 
be nothing without slavery and the 
cotton trade: “The ships would rot 
at her docks; grass would grow in 

Wall Street and Broadway, and 
the glory of New York, like that 
of Babylon and Rome, would be 
numbered with the things of the 
past.”
The cotton trade was a critical 
part of New York City’s pre-war 
economy. Thirty eight cents of every 
dollar made on the cotton trade 
went to New York City merchants, 
and they feared any change that 
threatened their profits.  As a 
result, a pro-Southern, pro-slavery 
attitude seeped into the cultural, 
political, and social lives of 
white New Yorkers. Some moved 
to Southern cities to oversee 
business operations, further 
absorbing Southern culture and 
ideas. And some families were 
joined in marriage, making the 
bonds between merchants and 
plantation owners even stronger.
To escape the heat, many wealthy 
Southerners spent summers 
in New York, where they were 

greeted as kin.
According to one estimate, 
100,000 Southerners visited New 
York City in the summer of 1860, 
when the entire population of 
Manhattan was 800,000 people. 
Southern tourists were important 
to the city’s economy. They 
stayed in hotels, shopped in the 
stores, and spent lavishly on food 
and entertainment. These tourists 
frequently brought their enslaved 
people with them. New York State 
had a law that any enslaved person 
who lived in the state longer than 
nine months was legally free, but 
the law was not enforced because 
the city government did not want 
to make Southern tourists feel 
unwelcome. So even though New 
York was a “free” state, there were 
many enslaved people living and 
working in the city at any given 
time. 
Excerpted from
New-York Historical Society
New York Divided Curricular Unit

 Former Mayor of New York Fernando Wood  
           SOURCE: WikimediaWikimedia
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New York
PoWer, PoliTiCs, & The CoTTon Trade

PERSONAL ACCOUNT 
OF NYC—SOUTHERN 
CONNECTIONS
   “Born in Charleston, “Born in Charleston, 
South Carolina, of South Carolina, of 
Democratic pro-slavery Democratic pro-slavery 
parents, I was brought in parents, I was brought in 
early youth to New York; early youth to New York; 
and although imbued and although imbued 
with the sentiments with the sentiments 
and antipathies of my and antipathies of my 
Southern environment, I Southern environment, I 
soon became known as a soon became known as a 
Southerner with Northern Southerner with Northern 
principles. At that time principles. At that time 
there were many Northern there were many Northern 
men with Southern men with Southern 
principles.   principles.   
   The city of New York,    The city of New York, 
as I discovered upon as I discovered upon 
reaching the age of reaching the age of 
observation, was virtually observation, was virtually 
an annex of the South, an annex of the South, 
the New York merchants the New York merchants 
having extensive and having extensive and 
very profitable business very profitable business 
relations with the relations with the 
merchants south of the merchants south of the 
Mason and Dixon line.Mason and Dixon line.
   The South was the best    The South was the best 
customer of New York. I customer of New York. I 
often said in those days, often said in those days, 
“Our merchants have for “Our merchants have for 
sale on their shelves their sale on their shelves their 
principles, together with principles, together with 
their merchandise.”their merchandise.”

   —Abram J. Dittenhoefer
New York lawyer (1836–1916), 
from his book How We Elected 
Lincoln, published in 1916

TAMMANY HALL POLITICS & PERSUASION
Founded in New York in 1789 
as the Society of St. Tammany, 
this organization would gradually 
become a major political machine 
dominant in NYC and New York 
State politics and would eventually 
become notorious for corruption, 
greed, and graft.
What was initially founded as a 
patriotic and charitable organization 
would be molded into a political 
force by Aaron Burr in 1798 in 
opposition to Alexander Hamilton’s 
Federalist principles and policies. 
In 1830, the association’s 
headquarters were established in 
Tammany Hall, which then became 
synonymous with the organization 
and its activities.
The organization’s rise to political 
influence and power began with 
the successful election of Fernando 
Wood as mayor in 1854 as it utilized 
its resources to build a loyal and well 
rewarded core of supporters. This 

support was extended to the influx 
of immigrants, especially the flood 
of Irish immigrants escaping the 
Great Famine, who were assisted 
in what could be considered a 
public welfare system — provided 
with work, food, money, coal, and 
sometimes even citizenship by 
the organization in return for their 
votes.
Tammany Hall reached its peak of 
influence and notoriety after the 
Civil War under the leadership of 
William “Boss” Tweed during the 
1870s. Tweed wielded immense 
power over New York City politics 
and utilized it with his “Ring” 
of cronies to craft an immense 
kickback scheme for city projects 
that would garner them millions of 
dollars. Tweed was arrested and 
tried in 1872, and later died in 
prison in 1878.     
Source: Wikipedia

In August 1861, four months 
into the Civil War, the New 
York Daily News and four other 
New York publications faced 
a grand jury on charges of 
giving aid and comfort to the 
Confederate enemy.  In this 
cartoon, Daily News editor 
Benjamin Wood, a Democratic 
congressman, tramples on an 
American flag upon which he 
has planted a Confederate 
flag with lottery numbers 
on it. Congressman Wood 
ran a lucrative lottery that 
sold tickets throughout the 
Southern states, a business 
interest that the artist blames for his anti-war stance. SOURCE: Harpweek.com

NEW YORK SOUTHERN SYMPATHIES
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LANGUAGE ARTS
Lincoln’s Speech in NYC 
Students can investigate Abraham 
Lincoln’s inspiring speech at 
Cooper Union in 1860 in New 
York City, which cemented his 
candidacy for president. The 
full speech is lengthy (available 
from the National Park Service), 
so teachers may wish to extract 
selections (NPS summary) or 
utilize a teacher’s breakdown 
of rhetorical devices employed 
(Discussion of Lincoln Rhetoric).

Reporting the News
Prominent New York City 
newspapers and periodicals such 
as the New York Tribune, New 
York Herald, New York Times, 
Harper’s Weekly and Frank 
Leslie’s Illustrated Newspaper 
chronicled the changing attitudes 
about the war. Students can 
research events and issues of the 
time and write their own articles 
or editorials, utilizing newspaper 
stylistic devices, reflecting the 
ideas and concerns of the day 
(NYC Records & Information 
Services). For further perspective, 
see this New York Times column 
on Black Press During the Civil 
War. 

Imagining Secession
Mayor Fernando Wood argued in 
1861 that New York City should 
be a “free city” independent from 
the North and South. Challenge 
students to imagine what life in 
the city would be like if Wood’s 
plans had come to fruition. 
Students may present their ideas 
through journals, short stories, 
letters, or another creative writing 

style. Encourage students to 
share their creative imaginings 
with the class.

SOCIAL STUDIES
Investigating Copperheads
Members of the anti-war faction 
of the Democratic party were 
given the name “Copperheads” 
because of the copper badges 
they wore to identify their 
opposition and also in reference 
to the unpredictable strikes of 
the deadly serpent. Students 
can research the reasons behind 
the opposition to the war policy 
(including financial, social, and 
political reasons), its connection 
to the resentment that fueled the 
Draft Riots dramatized in Paradise 
Square, and analyze how support 
for the war changed in New York 
City. Students can present their 
findings in a slideshow with 
images and important points.

Studying Political Cartoons  
Teachers can introduce students 
to the evocative and powerful 
world of political cartoons from 
the Civil War period. Students can 
choose from a teacher selection 
or search for their own cartoons 
to analyze for class discussion. 
Teachers may wish to focus on 
the famous political cartoonist 
Thomas Nast (Smithsonian 
Magazine) and contrast the 
bombastic style and content 
of cartoons from this historical 
period to those of our time.

THEATER ARTS
Characterizing Boss Tweed
History is often filled with larger-
than-life characters, and William 

“Boss” Tweed is certainly one 
of them. His rise to power in 
the 1860s and 1870s through 
the Tammany Hall political 
machinery would make for a 
fascinating character study in 
theater. Encourage students 
to conduct a deep dive into 
researching the man (especially 
cartoons) for the purpose of 
developing a monologue by Boss 
Tweed or someone connected 
to him. Students can perform 
their monologues in class or 
develop short performance pieces 
illustrating dramatically what they 
discovered in their dramaturgical 
research. (See Bill of Rights 
Institute as a start.)

VOCABULARY
alderman (n): A member of a 
municipal legislative body, 
especially of a municipal 
council.
franchise (n): The right to 
vote in public, political 
elections (although the term is 
sometimes used for any right 
to vote).
graft (n): Practices, especially 
bribery, used to secure illicit 
gains in politics or business; 
corruption.
political machine (n): A 
political group in which an 
authoritative leader or small 
group command the support 
of citizens and businesses.
ward (n): An optional 
division of a city or town 
for administrative and 
representative purposes, 
especially for purposes of an 
election.

Curriculum Connections Crafting American Music
insPiraTion, evoluTion, & adaPTaTion
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PARADISE SQUARE: MAKING AN AMERICAN MUSICAL
An interview with lyricists Nathan Tysen and Masi Asare
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Can you describe the process of crafting this 
musical?
Writing a musical is an intensely and wonderfully 
collaborative experience, and Paradise Square is 
no exception. The show has had many iterations 
throughout its development process, foregrounding 
different characters and their perspectives in turn, until 
we have found the balance it now has. The show is led 
by Nelly O'Brien, a free Black American woman and 
business owner, and the scrappy, effusive, interracial 
community she welcomes into her establishment. And 
despite past versions of the show as a kind of Stephen 
Foster–inspired jukebox project, the developmental 
process of exploring this community of characters in 
this time period has sparked new, original music and 
lyrics — the ways in which the characters of different 
races wanted to sing and live in music beyond what 
Foster could have imagined. 
Part of the work has been in figuring out how to write 
in a manner that feels true to the time period. In 
addition to early American popular songs by Foster, 
we have also listened to and read African American 
spirituals and poetry for inspiration, which are also 
fresh and contemporary. The team has also explored 
more contemporary song forms, with bridges and more 
sections than just an “AB” song form typical of much 
mid-1800s popular music, in order to make the songs 
more active and to better serve the drama. 
On the writing team, the collaborative process always 
begins from a specific moment in the story and gets 
very clear about the characters' emotional journey and 
wants in that moment. We’ll discuss how the character 
gets into the song and what major events the song can 
accomplish. Often we write lyrics first and then the 
music follows, and then we make more edits to the 
lyric to adjust or retrofit to the new musical shape. So 
there is some back-and-forth. 
The music does a lot of important storytelling work, 
and composer Jason Howland always has very sharp 
dramaturgical insights. Also, for a relatively new song 
in Act 2, book writer Christina Anderson helpfully

wrote a draft monologue for the character Angelina 
Baker, and we drew inspiration from that to spin out a 
full song for that moment. So you can see it is a very 
collaborative process across writing book, music, and 
lyrics.
 
What was the experience like of writing music 
and lyrics for a period piece that also speaks to a 
modern audience?
As a team, we have discussed how relevant so many 
aspects of the show feel to our present-day realities. For 
example: the exploitation of white working class and 
immigrant populations, the fraught racial dynamics 
between white people and Black people in the U.S., 
the work of a segment of the White upper class to  
                 Continued on next page 

Joaquina Kalukango as Nelly O'Brien in Paradise Square 
photo by Kevin Berne



PARADISESQUAREMUSICAL.COM24

PARADISE SQUARE: MAKING AN AMERICAN MUSICAL
An interview with lyricists Nathan Tysen and Masi Asare

Production photo of Paradise Square at Berkeley Rep

Continued from previous page 
sow racial dissension for political and economic gain. 
What it means to experience love and loss across racial 
lines, to work in solidarity or allyship with others, to 
dream of a world that advances greater freedoms for 
all people regardless of class, race, gender, or national 
origin....All of these themes are absolutely, starkly 
relevant for us now! There are so many contemporary 
parallels in terms of social themes and racial dynamics, 
and these have been extremely helpful to access when 
crafting the lyrics. In the lyrics we use some of the 
turns of phrase and stylings that were true to songs 
of the time period, but we also try to make sure the 
characters express themselves as clearly as possible in 
song so that 21st century audiences will relate to, and 
empathize with, the people onstage. And musically 
a lot of the songs have some contemporary energy 
despite the period piece framing — whether with 
Celtic punk-band vibes or gospel music influences — 
that also help it to feel like a show for our own times. 
 
How do you as artists feel about the challenges 
associated with Stephen Foster’s work, concerning 
inspiration vs. appropriation? Is this still an issue 
in music?
We have talked about this a lot, and it is an important 
and nuanced conversation. One major thing we have 
worked to do is to show Foster's songwriting process 
within the musical itself so audiences can see for 
themselves how he took up ideas and music from 

various sources, including songs and other content 
from Black people he met, and packaged them as his 
own. While all artists "steal" or draw inspiration from 
other artists, where it gets especially sticky is in terms 
of who is making money and getting credit for those 
artistic creations. As a writing team, we have tried 
to make it very clear in the show that Foster and the 
music publishing business profited from the uncredited 
contributions of Black artists — often via distorted 
and stereotyped renditions. This is another way that 
as songwriters we have contributed to the shaping of 
the story for the show: It matters to us how Foster as a 
songwriter and character appears in Paradise Square. 
It would be easy to oversimplify the situation and paint 
Stephen Foster as either a hero or a villain, but we take 
the position that the truth is somewhere in between. 
The man was clearly very talented, a prolific artist, and 
has had an incredible impact on the history of U.S. 
popular song. Even as we critique aspects of his process, 
we value Foster’s contributions and acknowledge their 
complexity. The Foster songs referenced in the show 
were the hit songs of the day, including some very 
troubling songs written for minstrel shows. Ultimately, 
because U.S. minstrelsy and appropriations of Black 
cultural expression are woven into the fabric of our art 
form of musical theater, we can never entirely detach 
ourselves and our work from that history. If the show 
makes people stop and think and ask more questions 
about this history and legacy, we will have done our 
work well!

Kevin Dennis, John Dossett, A.J. Shively and Ensemble in Paradise Square

photo by Kevin Berne



Stephen Foster (1826–1864) was born outside 
Pittsburgh, Pennsylvania, to an elite family that was 
well-connected within the Democratic party. He may 
have learned some music from the enslaved and free 
people of color who worked for his family, but nearly 
everything he knew about music he learned from his 
independent study of parlor music and blackface 
minstrel songs. In 1848, the publication of the 
minstrel song “Oh! Susanna” made him famous, 
leading to a publishing contract and a lucrative 
relationship with the blackface minstrel-troupe 
leader Edwin P. Christy. 
From this point, Foster’s songs leaned toward 
sentimentality and away from abundantly derogatory 
racial caricatures. This broadened their appeal to a 
wide array of sheet-music buyers, performers, and 
audiences and assisted Christy in his efforts to 
encourage white women and children of “polite” 
society to attend minstrel shows. As a Democrat, 
Foster wrote unpublished campaign songs and 
led performances for pro-slavery politicians, but 
his published commercial music was politically 
ambiguous or apolitical. The vagueness of “Old Folks 
at Home,” for example, allowed it to be interpreted 
as pro-slavery, anti-slavery, and politically neutral. 
Songs such as “Hard Times Come Again No More,” 
“Gentle Annie,” and “Beautiful Dreamer” avoid 
politics and caricatures altogether. 
Early in the Civil War, when mail and trade embargoes 
cut off his music from the South, Foster wrote 
songs that supported the U.S. Army and opposed 
the Confederacy, such as “We Are Coming, Father 
Abraam, 300,000 More.” When broad Northern 
support for the war deteriorated in late 1862, Foster 
stopped writing pro-Union songs. 
For a time, Foster earned a decent living, but he 
was always dependent on family assistance. He 
struggled following his parents’ deaths in the mid-
1850s. He became an alcoholic, his productivity 
slowed, and he fell into debt. In 1860 he moved 
to New York City, where his song output improved 
but alcoholism worsened. In early 1864, he fell in 
his room, wounding himself. After two days in the 
hospital, he died on January 13 with 38 cents in his 
pocket.     
  —Christopher Lynch, PhD
           Center for American Music
                    University of Pittsburgh Library System

STEPHEN FOSTER
The “Father of American Music”

Cover of collection of minstrel songs by Stephen Foster
SOURCE: University of Pittsburgh

The issue oF aPProPriaTion
“Cultural appropriation is the adoption of an element 
or elements of one culture by members of another 
culture. This can be controversial when members of 
a dominant culture appropriate from disadvantaged 
minority cultures.”
—Ruka Hatua-Saar White • Berklee Online

“Stephen Foster benefited from and contributed to a 
music industry that denied Black people the ability 
to represent themselves, and his songs about African 
Americans feature the demeaning stereotypes of 
blackface minstrelsy. This is true even of his songs 
about the freed people he knew, including “Nelly 
Bly” and “Old Black Joe,” which fail to tell their 
subjects’ stories. It has been claimed that Foster 
based his melodies on African American music, but 
musicologists have never found evidence of this. The 
lyrics of “My Old Kentucky Home” were based on 
the novel Uncle Tom’s Cabin, and Charles Dickens’s 
Hard Times influenced “Hard Times Come Again No 
More.” Given these literary influences, it is likely 
that published slave narratives also influenced his 
songs about enslaved and freed people.”  
—Christopher Lynch, PhD,  Center for American Music
    University of Pittsburgh Library System
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LANGUAGE ARTS
Cultural Appropriation
It’s important in today's media-
saturated environment to talk 
with students about the issue 
of cultural appropriation. 
Define what the term means 
and how to look for ways in 
which elements including: 
dance, dress, music, language, 
folklore, cuisine, traditional 
medicine, and religious symbols 
may be appropriated. Discuss 
the difference between cultural 
appreciation and appropriation. 
(See EdWeek and PBS Teachers 
Lounge.)

SOCIAL STUDIES
Looking at Legacy
Students should research 
information on the controversy 
surrounding a statue of Stephen 
Foster in Pittsburgh. Students 
should also review the complex 
ways in which the character of 
Stephen Foster and his music 
are portrayed in the production 
and analyze how they think the 
different sides of his character 
are represented. Students can 
present, debate, and discuss 
their findings in pairs or in 
groups. 

Minstrel Show & Jim Crow  
Stephen Foster’s rise to fame 
occurred when he began 
writing songs for minstrel 
shows that involved performers 
in blackface. One of the most 
famous characters created in 
this tradition was called Jim 
Crow. Students should research 
the complicated history of the 
minstrel shows and the creation 

of the Jim Crow character to 
create a slideshow presentation 
or gallery walk. More resources 
available at PBS and Yale 
Macmillan Center.

MATH
Dance Mathematics  
Choreographers and dancers 
use geometry, shape, order, and 
other mathematical concepts to 
create moves on the stage. Tap 
dance, born in the Five Points, 
utilizes counting and complex 
rhythms to create the patterns 
we hear as audience members. 
Challenge students to think 
about the dances they viewed 
on stage and to analyze one 
dance pose or series of dance 
moves from the production 
for mathematical elements. 
Students can then present their 
findings to the class. (See article 
at OSU.edu for background 
info.)

MUSIC
Harmony & Longevity 
Stephen Foster was a prolific 
songwriter, composing more 
than 200 songs, many of 
which continue to be popular 
today, although they remain 
controversial. Discuss with 
students what gives a song 
lasting appeal and have them 
create a list of attributes. 
Further the discussion by asking 
students to consider which 
songs that are popular today will 
have longevity and why — and 
then survey the class to create a 
list of songs that will last.

DANCE
Juba Dance & Irish Jig 
It is believed that tap dance 
originated in the dance halls 
of the Five Points through the 
interaction of African American 
Juba dancers and Irish Step 
dancers competing and copying 
techniques from each other. 
Encourage students to conduct 
research into the techniques of 
Juba and Irish dance and create 
their own dances utilizing those 
techniques. Students should 
be encouraged to create moves 
that highlight each tradition and 
combine steps to create new 
combinations. Students should 
present their creations to the 
class for positive feedback.

VOCABULARY
appropriation (n): The action 
of taking something for one’s 
own use, typically without the 
owner’s permission.
assimilation (n): The process 
of a person or group’s culture, 
language, and/or customs 
resembling those of another 
person or group. 
culture (n): The customs, 
arts, social institutions, and 
achievements of a particular 
nation, people, or other social 
group.
legacy (n): Something 
transmitted by or received 
from an ancestor or 
predecessor or from the past.
rhythm (n): The systematic 
arrangement of musical 
sounds, principally according 
to duration and periodic stress.

Curriculum Connections Beautiful Dreamer
draFT rioTs, Civil righTs, & The ameriCan dream 
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Beautiful Dreamer
draFT rioTs, Civil righTs, & The ameriCan dream 

“… our memory goes back to those dark hours when your 
kindred fled in terror and dismay from ... those who murdered 
and pillaged your homes … who sought to destroy a race cast 
upon our care and protection by the Great God who made of 
one blood all the nations of men to dwell upon the face of 
the earth. Our whole natures revolted instantly at so great 

and cruel wrong.”  —J.D. McKenzie, Chairman, “Report of the 
Merchants’ Committee for the Relief of Colored People Suffering 

From the Riots in the City of New York,” 1863

Source: Library of Congress

“When the architects of our republic wrote the 

magnificent words of the Constitution and the 

Declaration of Independence, they were signing 

a promissory note to which every American was 

to fall heir. This note was the promise that all … 

would be guaranteed the unalienable rights of life, 

liberty, and the pursuit of happiness.”
—Martin Luther King Jr., "I Have a Dream," August 28, 1963 

“Race and racism is a reality that so many of 
us grow up learning to just deal with. But if 
we ever hope to move past it, it can’t just be 

on people of color to deal with it. 
It’s up to all of us — Black, white, everyone 
— no matter how well-meaning we think we 
might be, to do the honest, uncomfortable 
work of rooting it out. It starts with self-

examination and listening to those whose 
lives are different from our own. It ends 

with justice, compassion, and empathy that 
manifests in our lives and on our streets.”

—Michelle Obama, May 29, 2020
Source: Instagram

     Drawing depicting the Draft Riots 
SOURCE: thomasnastcartoons.com

  The March on Washington, August 28, 1963
SOURCE: Library of Congress

Black Lives Matter Mural, San Francisco, by Christopher Michel 
SOURCE: Wikimedia

As the song “Hard Times”As the song “Hard Times” by Stephen Foster plaintively asks and pleads: “Can you hear the cry of  by Stephen Foster plaintively asks and pleads: “Can you hear the cry of 
the weary? Hard times, Hard times, come again no more,” so have other voices from our past... the weary? Hard times, Hard times, come again no more,” so have other voices from our past... 
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COINING THE TERM 
“AMERICAN DREAM”
The term “American dream” was 
popularized by James Truslow 
Adams in his 1931 bestseller The 
Epic of America in which he was 
trying to diagnose what had gone 
wrong during the Great Depression.

“If […] the things already listed “If […] the things already listed 
were all we had to contribute, were all we had to contribute, 
America would have made no America would have made no 
distinctive and unique gift to distinctive and unique gift to 
mankind. But there has been also mankind. But there has been also 
the American Dream, the dream of the American Dream, the dream of 
a land in which life should be better a land in which life should be better 
and richer and fuller for every man, and richer and fuller for every man, 
with opportunity for each according with opportunity for each according 
to his ability or achievement. […] to his ability or achievement. […] 
It is not a dream of motor cars and It is not a dream of motor cars and 
high wages merely, but a dream of high wages merely, but a dream of 
a social order in which each man a social order in which each man 
and each woman shall be able to and each woman shall be able to 
attain  to the fullest statute of which attain  to the fullest statute of which 
they are innately  capable, and be they are innately  capable, and be 
recognized by others for what they recognized by others for what they 
are, regardless of the fortuitous  are, regardless of the fortuitous  
circumstances of birth or position. circumstances of birth or position. 
No, the American dream that has No, the American dream that has 
lured tens of millions of all nations lured tens of millions of all nations 
to our shores  in the past century has to our shores  in the past century has 
not been a dream of merely material not been a dream of merely material 
plenty, although that has doubtless plenty, although that has doubtless 
counted heavily. It has been much counted heavily. It has been much 
more than that. It has been a dream more than that. It has been a dream 
of being able to grow to the fullest of being able to grow to the fullest 
development as man and woman, development as man and woman, 
unhampered  by the barriers which unhampered  by the barriers which 
had slowly been erected in older had slowly been erected in older 
civilizations, unrepressed by social civilizations, unrepressed by social 
orders which had developed for orders which had developed for 
the benefit of classes rather than the benefit of classes rather than 
for the simple human being of any for the simple human being of any 
and every class. And that dream and every class. And that dream 
has been realized more fully in has been realized more fully in 
actual life here than anywhere else, actual life here than anywhere else, 
though very imperfectly even among though very imperfectly even among 
ourselves.”ourselves.”

“And I said, 'What’s the guy’s name? What’s this — what’s this minister’s 
name?' They said, 'King, King.' That was my first time — I’ll never forget.
It was very, very — it was amazing. And before that King message, that 
message from Dr. King, the thought was, 'Since this is the way of the 
world, you’ve got to be really good to get a chance at all.' He was changing 
the model, the vision, and saying, 'It doesn’t have to be this way,' that 
we could be empowered to change it. Very different message! And did 
I believe him? I wanted to. Was I convinced it was going to happen? 
Absolutely not! If you’ve seen the world one way all of your life, even if 
it’s just 12 years, it is the way it is. The best you can do is have hope and 
try, and that’s what happened.”  
—Dr. Freeman Hrabowski on his inspiration to march in the Birmingham 
Children’s Crusade of 1963

Source: Library of Congress

DREAMS OF AMERICAN PROMISE 
AND POSSIBILITY

“The Emmigrants has not money Enough to Take them to the Interior 
of the Country which obliges them to Remain here in York and the like 
places for which Reason Causes the less demand for Labour and also 
the great Reduction in wages. For this Reason I would advise no one to 
come to America that would not have Some Money after landing here 
that (would) Enable them to go west in case they would get no work to 
do here but any man or woman without a family are fools that would not 
venture and Come to this plentiful Country where no man or woman ever 
Hungered or ever will and where you will not be Seen Naked, but I can 
assure you there are Dangers upon Dangers Attending comeing here but 
my Friends nothing Venture nothing have.”  —Letter home from 23-year-
old Irish emigrant Margaret McCarthy in 1850

Source: SHEC: Resources for Teachers

“Growing up, I thought that I had missed out on the moments in history 
when Black people rose up to break the chains of our oppression. I 
grew up learning about the last period of civil rights — The Freedom 
Riders, the lunch counter sit-ins and the Black Power Movement. But 
when I looked around, I saw no remnants of what had once been, and I 
vowed to work hard to make it reemerge. In my freedom dreams, we are 
building a new world where none of us gets left behind. A world where 
our relationships to each other, and the planet, are nurtured in nurturing 
a world where the way we come together is not predatory or parasitic, but 
instead, cooperative and interdependent.”  
—Alicia Garza, one of the creators of the Black Lives Matter movement, 
in an interview with The Pitt News, 2021

Source: The Pitt News 

As the characters in Paradise Square pursue their dreams 
for a better life and a new society, so did many in our shared 
American history
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LANGUAGE ARTS
America in Literature
Many of the seminal works in the 
American literary canon have in 
some way defined or challenged a 
vision of “the American dream.” 
Invite students to select a major 
American novel or play and 
investigate in a thematic essay 
how the author of that work 
created a vision of America, and 
discern what message the author 
is conveying about that vision of 
America. 

Dream Defined
The various speakers referenced 
in this section have all spoken 
about a dream they have or a 
vision for their lives or for the 
country. Challenge students to 
define their own American dream 
in an expository essay and explain 
how they envision achieving that 
dream individually and what they 
hope is achieved in the nation as 
a whole. Encourage students to 
share their dreams with the class 
for comparison. 

SOCIAL STUDIES
American “Dreamers” 
All of the characters in Paradise 
Square have dreams of creating 
a new life in America. Invite 
students to look at the current 
state of immigration in our 
country and focus their attention 
on the situation surrounding the 
DREAMers and the DACA policy. 
With the teacher’s help in setting 
up proper guidelines, students 
may conduct policy research 
and have a debate on policy and 
possible solutions.

Lessons From Five Points  
Ask students to consider the 
personal stories they saw enacted 
in Paradise Square and review 
the historical accounts and ideas 
presented in this guide to create 
a substantiated list of lessons 
they learned from the Five Points. 
Students can work in pairs or 
in groups to brainstorm the 
challenges faced by characters 
and consider what important 
historical issues were illuminated 
by the musical. Students can 
then define five or more concrete 
lessons learned. Students should 
be sure to fully explain the 
situation presented in the show 
with context and make explicit 
connections to what the lesson 
is and how it can be applied to 
modern issues or situations. 
Conduct a class discussion on 
the lessons learned and have 
students create a master list in 
their notes for reference. 

THEATER ARTS
Dream Dramatized 
Students should select several 
characters from Paradise Square, 
describe what each character’s 
“dream” is, and analyze how the 
character pursues that dream. 
Engage students in a discussion 
of character objectives and 
motivation and have students 
write out their discoveries in clear 
and concrete language. Students 
can also determine what obstacles 
characters face and utilize the 
contextual information in this 
guide to create a rich dramaturgy 
for their characters.
 

VISUAL ARTS
Dream Designed 
Discuss with students how the 
scenic, lighting, and projection 
designs of Paradise Square 
visually illuminate the vibrant 
themes and messages of the 
production. Urge students to 
select a theme or message from 
the production that resonates 
with them and illustrate their 
ideas and ruminations on the 
theme using the visual medium 
of their choice. Students should 
share their work with the class, 
explaining the theme or idea 
they selected and guiding peers 
through how the elements of 
their visual artwork convey their 
message.

VOCABULARY
civil rights (n): The rights of 
citizens to political and social 
freedom and equality.
racism (n): Prejudice, 
discrimination, or antagonism 
directed against a person or 
people on the basis of their 
membership in a particular 
racial or ethnic group, 
typically one that is a minority 
or marginalized.
refugee (n): A person who 
flees his or her country due 
to persecution or a well-
founded fear of persecution 
because of race, religion, 
nationality, political opinion, 
or membership in a particular 
social group.
unalienable (adj): Unable to be 
taken away from or given away 
by the possessor.

Curriculum Connections
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EDUCATIONAL RESOURCES

The educational activities throughout this guide were developed 
utilizing the following national standards:

ENGLISH LANGUAGE ARTSENGLISH LANGUAGE ARTS
ANCHOR STANDARDSANCHOR STANDARDS

CCSS WRITING 6-12
• Text Types & Purposes
• Production and Distribution of Writing
• Research to Build & Present Knowledge
• Range of Writing
CCSS SPEAKING & LISTENING 6-12
• Comprehension & Collaboration
• Presentation of Knowledge & Ideas
CCSS LANGUAGE 6-12
• Conventions of Standard English
• Knowledge of Language

• Vocabulary Acquisition & Use
LITERACY IN HISTORY, SOCIAL STUDIES, LITERACY IN HISTORY, SOCIAL STUDIES, 
SCIENCE, & TECHNICAL SUBJECTS ANCHOR SCIENCE, & TECHNICAL SUBJECTS ANCHOR 
STANDARDSSTANDARDS

CCSS READING 6-12
• Integration of Knowledge & Ideas
• Range of Reading & Level of Text Complexity

CCSS WRITING 6-12
• Text Types & Purposes
• Production & Distribution of Writing
• Research to Build & Present Knowledge
• Range of Writing

Common Core State Standards for English Language Arts Common Core State Standards for English Language Arts 
& Literacy in History, Social Studies, Science, & Technical Subjects& Literacy in History, Social Studies, Science, & Technical Subjects

SOURCE: http://www.corestandards.org/

Theater, Visual Arts, DanceTheater, Visual Arts, Dance  

CREATING PERFORMING
PRESENTING

RESPONDING CONNECTING

SOURCE: http://www.nationalartsstandards.org/

ISTE STANDARDS FOR STUDENTS
Today’s students must be prepared to thrive in a constantly evolving technological 
landscape. The ISTE Standards for Students are designed to empower student 
voice and ensure that learning is a student-driven process.

Empowered Learner, Digital Citizen, Knowledge Constructor, 
Innovative Designer, Creative Communicator

SOURCE: https://www.iste.org/iste-standards
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EDUCATIONAL RESOURCES

FOR FURTHER STUDY

FIVE POINTS
Five Points: The 19th-Century New York City Neighborhood 
That Invented Tap Dance, Stole Elections, and Became the 
World’s Most Notorious Slum by Tyler Anbinder
“History on NYC Streets: Paradise Square”
https://untappedcities.com/2013/02/07/history-of-streets-
paradise-square/
Life in Mid-19th Century Five Points: 
https://shec.ashp.cuny.edu/exhibits/show/life-in-five-points
“Uncovering The Five Points: Evidence From a NYC 
Immigrant Neighborhood” http://fivepoints.ashp.cuny.edu

African American Experience
The Underground Railroad
https://www.pbs.org/wgbh/aia/part4/4p2944.html 
"Underground Railroad: The William Still Story"
http://www.pbs.org/black-culture/shows/list/underground-
railroad/home/
“Black Soldiers in the U.S. Military During the Civil War”
https://www.archives.gov/education/lessons/blacks-civil-war
“William Henry Lane ‘Master Juba’ — the Father of Tap 
Dance”  https://youtu.be/ZdCMMzL4dmI
African American Irish Diaspora Network
https://www.aaidnet.org

Irish Immigrant Experience
This Great Calamity: The Irish Famine 1845-52 by Christine 
Kinealy
Library of Congress Irish-Catholic Immigration to America
https://www.loc.gov/classroom-materials/immigration/irish/
irish-catholic-immigration-to-america/
Ireland’s Great Hunger Museum https://www.ighm.org/
“Black ‘47: Ireland’s Great Famine and Its After-Effects”
https://www.dfa.ie/irish-embassy/usa/about-us/ambassador/
ambassadors-blog/black47irelandsgreatfamineanditsafter-
effects/

THE CIVIL WAR
Banished Children of Eve by Peter Quinn
Great Civil War Resources for K-12 Students
http://www.studentguide.org/great-civil-war-resources-for-k-
12-students/

NEW YORK
City of Sedition: The History of New York City During the Civil 
War by John Strausbaugh
New-York Historical Society Online Exhibition 
"New York Divided: Slavery and the Civil War"
http://www.nydivided.org/VirtualExhibit/
“New York City and the Civil War in 1863”
https://virtualny.ashp.cuny.edu/draftriots/Intro/draft_riot_
intro_set.html

STEPHEN FOSTER
Doo-Dah!: Stephen Foster and the Rise of American Popular 
Culture by Ken Emerson
The Center for American Music • University of Pittsburgh 
Library System: http://www.pitt.edu/~amerimus/index.htm

BEAUTIFUL DREAMER
The American Dream, Classroom Materials at the Library of 
Congress
https://www.loc.gov/classroom-materials/american-dream/ 
Racial Slavery in the Americas: Resistance, Freedom, and 
Legacies: “How do the legacies of racial slavery shape our 
world today?”
https://www.choices.edu/curriculum-unit/racial-slavery-in-
the-americas/
Civil Rights Movement | Facing History and Ourselves
https://www.facinghistory.org/topics/race-us-history/civil-
rights-movement 
Civil Rights, PBS LearningMedia
https://ny.pbslearningmedia.org/collection/civil/
National Education Association: “Black Lives Matter at 
School — Resources”
https://neaedjustice.org/black-lives-matter-school-resources/ 

Vocabulary definitions from Oxford Languages

American Historical Association Teaching Resources
https://www.historians.org/publications-and-directories/
remote-teaching-resources
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